Teaching Reception Studies Workshop
Institute of Classical Studies
21 November 2007

A workshop to explore issues relating to the teaching of reception studies at undergraduate and postgraduate level

Programme:
Introduction: Anastasia Bakogianni (ICS) - Designing a new reception course and dealing with audio material

Lorna Hardwick (OU) - Teaching Reception: what do students need to know and when?

Maria Wyke (UCL) - Teaching at BA and MA level and laying the foundations for doctoral research 

Gideon Nisbet (Birmingham) - Classical Reception in popular culture: responsible pedagogy and dealing with ephemeral sources

Nick Lowe (RHUL) - What Classicists do when they do reception

Isobel Hurst (Goldsmiths) A comparative literature perspective
Dr Anastasia Bakogianni
The idea for organising a Teaching Reception Studies workshop arose out of a discussion I had with Professor Lorna Hardwick. This workshop is modelled on the Teaching the Ancient Languages workshop that the Institute of Classical Studies runs annually. It is acknowledged that teaching languages is a specialised type of teaching. Teaching reception studies also requires specialised pedagogical skills.
The following draws on my own teaching experience at postgraduate level in terms of teaching Reception. However, I remain committed to the idea that reception can and should be taught at undergraduate level. 

Study case: Audio-Reception: there are particular difficulties involved in teaching this type of reception, the main one being how to get the students to engage fully with the material.
Questions to consider: Should we as Classicists be even doing this type of work, which involves looking at music, or should we leave it to musicologists? 
What do we as Classicists bring to the study of the reception of classical sources in music? 
Professor Marianne McDonald emphasised the similarities between ancient Greek theatre and the genre of opera.

Bringing our Classical training to bear upon this material: close textual analysis and focusing on how the reception changes the classical source and why.
Issue of transmission – Audio reception is another type of evidence that students can engage with, another type of text to read and analyse.
Practical Concerns: Using technology (audio-visual equipment) presents anyone teaching this type of reception with particular practical problems

Using a CD-player and PowerPoint

Sometimes it does not work and there is often no one at hand to help

Always arrive early and test that the equipment works. Using one’s own computer helps.

Using handouts is a useful pedagogical tool: tangible reminders of the source with translation and the reception that help to engage students.
Balance between source, reception and context

Close analysis of the textual source and the reception: in terms of audio receptions this involves libretti, musical scores, radio plays etc.
My own interest lies in the reception of the Classics in Opera

Case Study: Richard Strauss’ Elektra (1909)

It is useful to start with a discussion of the context of the reception: a discussion of the historical, socio-political, cultural and intellectual aspects of the reception helps to contextualise it.

Introducing students to Reception Theory like the concept of layers of receptions, our own cultural background, their own biases, issues of translation, performance reception and the particular concerns of the genre/medium.
Similarities and differences between source text and audio reception: what the reception chooses to include, what it excludes and why?

Contemporary response to the reception.
Looking at available primary material.

Musical Score: It is a useful pedagogical tool to show the score to students in order to get them to engage more fully with the music of the reception.
Costumes, sets and make-up are another important aspect of the performance.

Opera is an audio-visual medium

Each performance of the opera is unique and has acquired its own history of performances that has added to the set of reception layers. 
Musical extracts from the opera: 

It is important to play the music of the reception to students and not to just discuss it theoretically; to this end playing key sections of the opera to the students helps to illustrate the discussion. These examples should be used in conjunction with the handouts of the source and the reception as well as the musical score to aid students in their study of the audio reception. 
Professor Lorna Hardwick
Teaching Classical Receptions: what do students need to know, and when?

Lorna Hardwick

Open University

LH’s underlying aim was to help students to grasp what is specifically classical about their study of reception and to use what they have learnt in order to shed light on both the source and receiving cultures. She drew on the work she has done with Open University students, mainly on Classical Studies courses. Since OU students come from a wide range of social and cultural backgrounds and their previous educational experience may also vary widely, it is not possible to assume that all students will have a common frame of reference. This means that (whatever the level of study) the detailed work on the ancient text and context can become a shared basis for exploration of the reception but setting the reception in its other contexts (eg of the receiving literary, theatrical or cultural tradition) may be more problematic. Placing the reception at the intersection of traditions is a more complex learning activity for students than merely following the uni-directional ‘influence’ model that used to be characteristic of Classical Tradition approaches. However, the fact that the activity is complex (even at introductory levels) does enable it to be used as a stimulus to reflection on learning and especially on the processes involved in the interpretation of ancient texts and contexts.

In the Open University Classical reception is not taught in separate courses. It is a strand in most of the Classical Studies courses but is introduced and used in different ways. LH discussed some examples, eg:

In Homer: Poetry and Society (second level, equivalent to the end of the first year in a full-time degree context), students studied the Iliad and the Odyssey in translation and then for approximately a quarter of the course looked at the reception of the poems, initially within the ancient world (drama and art) and then in the poetry of the First World War. This introduced them to the ways in which reception could be mediated and to questions about the cultural authority of Homer and the aesthetic and social values that were attributed to the poems (hence issues discussed varied from selectivity to formal and thematic correspondences). The approach concentrated on close reading of Homer and of the texts selected for comparison. The syllabus identified different kinds of relationships between ancient and subsequent treatments as well as introducing some basic conceptual tools such as cultural memory. Many students chose to concentrate on reception of Homer for their self-chosen essay.

A different approach was used in the course on Fifth Century Athens: City State and Democracy, in which reception had a smaller part. It was used at the beginning of the course to ‘shock’ students out of any preconceived ideas they might have had about ‘reverence’ and ‘canonisation’ of approaches to the ancient world. The course started with a performance (TV and video) of Tom Paulin’s Seize the Fire (specially commissioned for the course and subsequently published by Faber). This play was a re-interpretation of [Aeschylus] Prometheus Bound and drew on vernacular idiom and the rhetoric of contemporary politics. It preceded students’ detailed study of the source text. The exercise proved quite effective in provoking students to think about how their interpretations of the ancient text might be generated by their own experiences and how they had to work on the ancient text to bring ancient and modern into dialogue, but it was not thought to be practical to theorise these aspects and so the reception study had only a minor role in the course.

LH then mentioned a third example in order to point up some of the difficulties in introducing receptions that assumed knowledge of a particular post-classical context. This was part of a study of Thucydides’ Epitaphios and asked students to consider the receptions in the rhetoric of the speeches made at Gettysburg in the American Civil War by President Lincoln and by Edward Everett (the President of Harvard who made the main speech and drew closely on the form and content of Pericles’ speech in Thucydides). To tackle this study successfully, students had to be able to work on the funeral speech as a genre as well as on the specifics of the examples in Thucydides. The exercise did get students to read Thucydides carefully and to consider the possibility that the speech was designed to unify a deeply divided society, but most did not have sufficient knowledge of the American Civil War context to ‘place’ their study critically at the intersection of ancient and modern traditions.

LH also mentioned a current initiative in which Seamus Heaney’s The Burial at Thebes was being used with first year students both as a text in its own right and as a rewriting of Sophocles’ Antigone. Students would also study an interview with Heaney and some extracts from the mediating translations he had used (Jebb and Lloyd-Jones). They would be asked to consider the effect of keeping the ancient theatrical conventions (Chorus, agon, stichomythia) and transplanting them to the modern stage. They would also have to acquire knowledge of the Irish context in which Heaney’s play had been commissioned and the traditions of resistance to colonial rule on which he drew.

LH said that she had found that the mature students in the OU welcomed debate about the issues of ‘relevance’ and ‘critical distance’ that reception studies opened up. Reception had a strong motivating effect, especially with students who had not previously studied classical subjects; the crucial stage was the move from comparative analysis to deeper and richer intertextuality. More advanced study made considerable intellectual demands (eg ‘creative misremembering’; intersection between ‘diachronic’ and synchronic’; how to use both ancient and modern primary sources; the relationship between scholarly analysis of texts and understanding of literary and artistic practices). She had found that work on basic translation issues was central to reception pedagogy and it was also a good way of opening up issues such as ‘reader response’ and ‘authorial intent’. She said that she had found it useful to discuss with more advanced students the approaches to ‘opening up’ the text suggested by S. C. Humphreys, ie the text’s dialogue with itself; its intertextual dialogue with other texts known to the author and its response to its historical context; its modification by later recontextualisations and re-readings; its interaction with the assumptions and interests of a specific reader or study group of readers (Humphreys, 2004 [2002], ‘Classics and Colonialism’ in The Strangeness of Gods, Oxford, 8 – 50, at 25). Humphreys’ suggestion that these privileged texts are ‘good to think with’ and yet ‘irrelevant’ to modern discourse offered a helpful insight that could help students avoid simplistic notions of equivalence or relevance.

Question and answer session:

The positioning of the reception focus within a course was discussed. It was agreed that it was usually not a good idea to place it at the end (the ‘Classical Tradition model’) where it could look like an ‘add-on’ and not be fully integrated into students’ study of the ancient texts and contexts.

The successful courses are entry level courses where reception studies is fully integrated into the course

Assessment is integral when teaching reception.
Adding another language like Modern Greek in a Reception course complicates matters further because there are no good translations of some Modern Greek poetry and a

lack of secondary literature.

Keeping the balance between actual and assumed knowledge and its critique can be difficult, especially when there are students of widely different educational backgrounds or when some students have a particular commitment to a particular cultural position.
Professor Maria Wyke

considered how best to set up courses at BA level which intersect with knowledge of antiquity the students already have, and how best to run MA core and optional courses.

UCL BA:

UCL students are generally more experienced at, and continue to study, the ancient languages. So the UCL department of Greek and Latin is setting up a BA course on Latin Poetry and its Translations. Students will be asked, for example, to discuss a poem by Catullus alongside its English translations. This exercise will raise important translation and interpretative issues, and will draw attention to the importance of its historical context for understanding translations-as-reception. The students will learn about the different structures of the English and Latin languages and, therefore, about their different strategies to create poetry. The act of translation will be understood as a mode of interpretation. This type of reception study is very valuable because it clearly enhances the more direct engagement of students with classical texts elsewhere in their studies.

READING BA:

At the University of Reading, classical texts were mostly studied in translation rather than in the original language. So the BA Uses and Abuses of Antiquity course (as it was structured while Maria was at Reading) was taught in translation but was interdisciplinary in nature. In the first term, the focus was on art, architecture and politics. In the second term, the focus was on the reception of myth, drama, gender & sexuality. Various strategies were adopted to create an interaction between the two segments. Uses was set up as a third year course for students who were now more familiar with antiquity through their first and second year core courses. The specialisations of the staff available to teach helped determine the topics selected for discussion. Gender and Sexuality was a popular BA course which many of the students had already taken so discussing these themes in terms of Reception meant that the students were building on knowledge they already had.

UCL MA:

Rome on Film has now been established as an MA course within a new UCL MA on the Reception of the Classical World. Here it is important to appreciate that students must master the terminology and theoretical issues of the ‘reception discipline’ (here film studies). We must engage with other disciplines like film studies and cultural studies, not work or teach in isolation from them. In terms of methodology and materials, the web is now a very useful resource, and an aid for collating visual materials with which to teach. As a London-based MA course, the British Film Institute is easily accessible as a very important research resource, and the students are taken on a research visit there to appreciate its value.

The UCL department of Greek and Latin has also set up an MA Core Course called Approaches to Reception. Its function is to provide a survey of reception in action - case studies from antiquity to the 21st century – as well as a foundation for further research at doctoral level. It is therefore necessary to provide appropriate cover of reception methods and theories and to that end students are taken on research visits to the British Museum and the Warburg Institute among others.

Question and Answer session:

The theory comes at the end of the course and the framework is assembled as they go along. Is this the best way?

A general introduction on Reception Theory and a comparison with the Classical Tradition – more at the beginning is better

Also introduce more stopping points along the way where material is brought together

Different people teaching in different ways – how to maintain cohesion

Organiser of the course should intervene throughout to maintain cohesion

Looking at different cultures, focusing on revolutions and the creation of nations

Importance of using visual material

Is it possible to have a consensus on what constitutes a core course on Reception?

What is Classical about Classical Reception? It’s not obvious

Issues of theory

The development of Reception Studies

Taking a thematic approach? eg. section on subjectivities, section on nationalisms

Many of the issues intersect

A by medium approach does not work

Particular modes of reception possible

State vs individual level of reception

Nation identifying with ancient world

Individual identifying with ancient figure

Patterns of Reception eg. Textual transmission, national identity etc.

The theoretical, thematical and chronological level

What must be known?

Question of shared knowledge

Study what other people are doing

Relationship between scholarship, practice and the framework of ordinary people

Reception: how people engage with the classical past

Shift in cultural memory

The students might decide to go onto something different

How does one create a balanced MA programme?

Focus on awareness that you will have to go outside the field of Classics and research something new

Agreed basic narrative at MA level: many students are unsure of the direction they want to follow

The London University’s federal MA system allows for a range of choice

Students can also pick from options offered by other UCL MAs

eg. A Shakespeare course or an eighteenth-century politics course

Learning a new language at MA level and the implications for PhD applications

Students are reluctant to choose further language courses at this level but what are the implications of this decision for their future career?

UCL offers MA level language classes

What Reception Studies students need to know: the ancient languages, reception theory, modern languages etc
Classicists are used to reading everything before sitting down to write anything

This is not possible in reception studies

Addressing the raw materials is key for Classicists: how our training affects the way we look at reception

In terms of the reception of film: looking at sources, variants, minutie and the use of

archives

We do not want to replicate what non-Classicists do
We have something to offer other disciplines

Attend other disciplines’ conferences and discuss our work with them

Exchange of ideas and looking at your work from different perspectives

Insights from other disciplines

Working on collaborative projects

Dr. Gideon Nisbet
The issue of responsible pedagogy and the handling of controversial material

Handling controversial material in a pedagogical setting 

Possibility of upsetting students – should we choose dry content over controversy?

Classical Fragments course in MLitt in Reception Studies

Classics: critics, fans and antiquity

Culture of Conservatism
Reception Studies have been legitimised 

Martindale believes in the intrinsic value of the canon and a Jausstian model of reception

But a different way is possible: funky sub-culturalness and counter-cultural studies

Popular reception and the mode of illiterate cultures

Non-elite groups should also be included in the discussion, ones that are unfamiliar to Classicists

Problem of ephemerality

Reception can be liberating as a pedagogy and no prior knowledge is assumed

Popular with students and is rewarding for teachers

There are resourcing problems that become more severe at postgraduate level

The difficulties that arise if the student’s research does not fall into one of the traditional categories

Coherence of focus and methodology are essential

The choice of the examiners is crucial at PhD level because such research deals with sources that cannot be found in the library

Issue of Voice: how we speak for these counter cultures and how postgraduates can represent a marginalised group
One must write seriously and not condescendingly

Using a personal voice? This is contrary to established academic practice 

The career prospects of postgraduates who work on such research projects

It is the role of the supervisor to look after their students

The fan as a critic and the critic as a fan

In the 1990s the rhetoric was about subculture and counter-culture, but now we talk about popular culture recycling subcultures

Are the particular problems associated with the reception of popular culture disempowering for the students?

Dr. Nisbet believes that it is still possible to teach this material

Reception should not be stuck at the end of general courses, we should encourage doctoral students to do this type of research; while taking care to make them fully aware of the dangers of this in terms of their career

Issues of copyright and piracy when using material from the web

Using appendixes and referencing is crucial: referencing that which cannot be referenced  

A combination of reflexive referencing and the use of personal voice to deal with the problems of researching the reception of popular culture

Assessment in taught courses on reception should be by submitted work rather than exam

For the PhD examination a sympathetic examiner is key because Reception is still a contested field

The CRSN website should expand into pedagogy and have a briefing document for external examiners

Question and Answer session:

Classicists should bring something to other disciplines and insularity should be avoided
How do we present the subject of Reception?

It is important to ask difficult and awkward questions for their own sake

Following the argument where it leads and pushing against boundaries

Popular culture has points of conflict

The canonisation of antiquity as an Ur narrative 

eg. the Xena Warrior Princess TV series: the script writers were told that everything BC is OK and geography was not important

The foundation narrative of Classics is challenged by present day values

A chaos of new receptions that is out of the control of one authoritative voice

Treating the Classics playfully

The teaching of Reception Studies should be an integral part of teaching Classics

The ongoing construction of the past

Is Reception a subgenre of Classics or does it transcend disciplinary boundaries?
Investigative techniques are necessary for academic integrity

In order for Reception to flourish dissenting voices must be allowed to have their say

Fostering an inclusive rather than an exclusive climate

Dr. Nick Lowe

What do Classicists do when they teach Reception?

What Reception is doing in terms of pedagogy?

How comfortable are we with hard Rezeptionsgeschichte?

What do Classicists really do under the sign of Reception?

1. Beard and Hendersonism: studying the filteredness of our vision of antiquity

2. Classical Tradition: studying the impact, legacy and influence of the classical on later cultures

3. Comparative Literature: studying likenesses in texts from different cultural epochs

The way Classicists do Reception is different from the way other disciplines do Reception
1. Narrative constructions

2. Dealing with interconnectedness 

Is Reception one thing or many?

Types of Reception

     Readerly                                                                                                    Writerly Scholarly 
  1. Texts                     2. Adaptation
           3. Scholarship
Discipline

  History of Reading    Adaptation                 History of Scholarship

Community

  Popular

 Creative                     Professional
Parent Field

  Cultural Studies
 Literary Criticism     Classical Philology
Meaning resides with
  Author
             Interpreter
           God
Borrowing from Literary Criticism 

Absolute recoverdness of true meaning of ancients texts?
How do we teach extra-disciplinary skills?

Disciplines we have to master:

· Archival Research

· Disciplinary histories: Theatre History, Art History, English Literature etc.

· Media Studies

· Cultural Studies
· Comparative Literature
· Postcolonial Studies

· History of ideas

· National Traditions

Where do we as Classicists place ourselves on the inter-disciplinarity map?

Narrative media to master: fiction, theatre, film, television, opera, comics, etc.

Classicists must be competent in other disciplines and they have to bring something to other disciplines.

We do have something distinctive to bring to other disciplines:

· Going back to the evidence: obsession with primary material

· Making peace with incompletedness and provisionality: unanswerable questions
· Picking over the scraps: making the most of archive material

· Multi-disciplinarity of Classics as a subject by its very nature: this is a strength
· Intertextuality: texts echoing other texts
· Diachrony: tracing the progress of narratives of change over time 
· Source criticism: how the ancient world used texts

· Culture of competence: one must master the necessary skills

Good values of the discipline

In a small department one also has to teach all these skills.

Downsides:

· Problems engaging with theory

· Lack of familiarity with the European intellectual tradition

These are barriers to our integration into the wider scholarly community of the Humanities
Self-reflectiveness: we must be rigorous in formulating methodology

Question and Answer session:

How can we remedy this lack of engagement with theory?

Exciting theory is still waiting to be written

Dr. Isobel Hurst

Teaching Reception Studies: A Comparative Literature Perspective

Comparative Literature scholars seem to have asked a lot of the same questions that Reception Studies scholars are confronting now: there are 2 competing models

· Remain a demanding discipline grounded in the mastery of high literatures in their original languages

· Expand in the direction of cultural studies by increasing the kinds of texts considered and relaxing the requirement that works be read in the original

Reception studies and comparative literature both focus on concepts of text and context; modes of mediation; temporality; language and translation; crossing genres; studying the processes and impact of transmission, appropriations and rewritings. 

Roland Greene:  ‘Comparative literature compares literatures, not only as accumulations of primary works, but as the languages, cultures, histories, traditions, theories, and practices from which those works come. A comparatist who works with English and Spanish, for instance, counterposes not only particular texts in their own linguistic and historical situations but their poetics and pragmatics, the continuing discussions in which they are implicated… Hence comparative literature compares not only texts but contexts; not literary works so much as ways of reading, writing, and thinking about such works – that is, literatures in the most catholic sense of the term. Moreover, the discipline works best where it can be intensely committed to the practices that enable literary studies but do not contain them, such as philology, historicism and historiography, critical and literary theory, and cultural studies.’

Reception students come from a variety of subject bases and theoretical approaches – students who have not previously studied classics want to read classical texts in translation. 

A research project in Comparative Literature / Reception Studies does require you to know more than single-discipline research. e.g. you may need to read texts in Latin or Greek as well as English and perhaps other modern languages. You may need to adopt, or to have a good reason for rejecting, methodologies from classics, English, history, cultural studies. Teaching in reception studies means equipping students to make these choices. 

One example is considering how to deal with the ancient text, especially if students do not have the ancient languages. Non-classicists will not necessarily be aware of the range and usefulness of translations, introductions and particularly commentaries which are used by Classics students. 

Resources

For example, teaching or researching reception in twentieth-century poetry in English:

- reading lists for courses in classical reception in English poetry available online: one I have found very useful is 

http://www.millersville.edu/~cmilovan/bibliographinfo.htm
- criticism on the reception of classical texts in 20th-century poetry – relatively small in number but clearly very relevant and requiring close attention

- general criticism of postwar poetry in English – to see how often classical material is mentioned, note which poets are particularly associated with this kind of writing

- books and articles on individuals and groups of poets – to contextualise the classical references in their poetry with examples of their other preoccupations, find out about poet’s educational background and see if it is possible to work out whether the poet has any knowledge of Latin or Greek, or is working from translations, or somewhere in between 

Anthologies:

· The Oxford Book of Classical Verse in Translation, ed Adrian Poole and Jeremy Maule – Homer: from Chapman (1611) to Michael Longley (1991)

· Gods and Mortals, ed. Nina Kossman – covers a wide range of characters and texts

· Classical Mythology in English Literature, ed. Geoffrey Miles – focuses on 3 myths: Orpheus, Venus and Adonis and Pygmalion. Themes – art, love, death and the borderline between life and death, relationships between humans and gods

· Michael Hofmann and James Lasdun, eds., After Ovid: New Metamorphoses (1994) – 40 poets pooled contributions based on extracts from a text; ‘collects a significant proportion of the best-known – and the best – poets of the time’. 

· Penguin series – Virgil in English, Homer in English etc 

· LION database – search by poet / date / keyword

Questions for teaching reception
· Has the poet created a work which differs in significant respects from the classical text or image?

· How is this difference expressed? Form? Language?

· Contextualise the modern text: does it have a distinctive perspective on the language and ideas of its own day?

· Does the modern text challenge the interpretation and value attached to a particular classical text?

· How does the text affect perceptions of the ancient world?

· Does it stimulate debate, offer insights and critique and transform perspectives?

Teaching Experience in Reception

The Reception of Greece and Rome in British Literature, 1830-1900 (Oxford)

This course (which is no longer offered) was an option for Classics and Classics and English students, who had different levels of competence in Latin and Greek and had very different perspectives on reworkings of classical literature. It was an updated version of a paper previously called The Influence of Greece and Rome on English Literature, 1830-1900, and had been taught by classicists who were interested in reception. I was asked to teach 4 tutorials on the Greek tragedians and the Brownings (Homer and Aristophanes would be taught in separate seminars). I reworked these tutorials so that they would make more sense from a Victorianist perspective, focusing on the reception of Greek tragedy in the Victorian period, including dramatic and non-dramatic material, novels and poetry, demonstrating how nineteenth-century translations, closet dramas, novels and dramatic monologues are shaped by a range of Greek plays:
1) Translations of Greek tragedies – Robert Browning, Agamemnon, Edward FitzGerald, Agamemnon, Elizabeth Barrett (Browning), Prometheus Bound (2 versions), Augusta Webster, Prometheus Bound. 
- length (compared to original)

- line by line or free translation

- does the author indicate what kind of translation it is supposed to be?

- does it work as a text for the stage or for solitary reading?

- is it designed for readers who can read Greek?

- what is the diction like? word order? verse form?

- choose a passage of up to 50 lines to examine in more detail.

2) Imitations and Adaptations of Greek Tragedy 

Matthew Arnold, Merope, ‘Fragment of an Antigone’, ‘Fragment of a Chorus of a Dejaneira’, ‘Dover Beach’ for its view of Sophocles 

Prose – ‘On Translating Homer’, ‘On the Modern Element in Literature’, Preface to Poems (1853)

A.C. Swinburne, Atalanta in Calydon (1865)

Robert Browning, Balaustion’s Adventure; Including a Transcript from Euripides (1871) 

Aristophanes’ Apology; Including a Transcript from Euripides: Being the Last Adventure of Balaustion (1875) 

3) Greek Tragedy and the Victorian Novel
George Eliot’s The Mill on the Floss (1860)
‘There were passions at war in Maggie at that moment to have made a tragedy, if tragedies were made by passion only, but the essential ti megethos which was present in the passion, was wanting to the action’ (The Mill on the Floss). How effectively can the spirit of Greek tragedy be accommodated to the form of the realist novel?

A different pace of reading is required to read a long novel rather than a play, so Classics students must adapt their methods. 

4) more general topics

1) The contribution of women writers to the Victorian reception of Greek antiquity.

2) Compare and contrast the reception of Greek (and Latin) literature. 
3) What role did Homer play in the Victorians’ attempt to understand themselves? 
The Epic Tradition (Warwick - Department of English and Comparative Literature, first year core course) 

The authors studied on this course are Homer, Virgil, Ovid, Milton and Derek Walcott. It is the first of the genre based courses in the Warwick literature degree. 

Ancient Epic and Modern Poetry (Marlboro College, Vermont) 

This survey course provided introductions to the epic poetry of ancient Greece and Rome, Homer's Iliad and Odyssey, Virgil's Aeneid and Ovid’s Metamorphoses - and their reception in the work of poets such as Seamus Heaney and Ted Hughes who have turned to the Greek and Roman classics for inspirations and models. Students developed a good working knowledge of four major epics and an understanding of their influence on later literature, focusing on the construction of gender in ancient epic, notions of masculinity and heroism; powerful or tragic female characters; challenges to traditional concepts of heroism; exploration and returning home; marriage and domesticity; poetry and politics.

Current teaching (Goldsmiths, University of London)

In the first year core course, ‘Explorations in Literature’, the first three texts are the Odyssey, Antigone and Metamorphoses. 

Textual Liaisons 2: Readings and Rewritings

This core course for the MA in Comparative Literatures complements the other core course (“Textual Liaisons 1: Theories, Methods and Ideologies”) through a practical approach to comparative literature, providing examples of textual relations and offering the opportunity to engage in comparative readings. Topics studied include genre; topoi; thematic approaches; textual rewritings; “translations” of texts to different genres (e.g. poetry to prose) or media (e.g. written text to film). 

The course asks questions such as: what happens to a text and its meaning when it is adapted to or referenced in a new geographical, historical, or social context? What does this mean for the concept of meaning itself? What is the relationship between genre, theme and story? Between a historically situated national identity and the crossing of linguistic, cultural and historical boundaries? 

Learning Outcomes

By the end of the course, you should:

· Be able to reflect critically on the ways in which literary topoi, genres and traditions evolve, identifying continuities and differences

· Be able to compare the different uses to which contemporary texts put the same literary model

· Understand and explain analogies and differences between texts belonging to the same movement or period but within different cultural or national contexts

· Be able to describe and critically evaluate the relationship between trans-historical and/or trans-national literary forms and the expression of the identity of a community

· Have developed a detailed critical awareness of the aesthetical, intellectual or political import of literary rewritings 

· Be able to describe in detail the effects of the transposition of texts between genres or media

Examples of seminar reading:

Week Two - Influence, Imitation and Originality 

Excerpts from Homer, The Odyssey, and James Joyce, Ulysses, ‘Circe’  

Week Four - From origins to the future

From Ulysses James Joyce ‘Cyclops and ‘Ithaca’ and corresponding sections in The Odyssey
Stanley Kubrick 2001: A Space Odyssey (film)  

Question and Answer session:

Teaching Classics students vs teaching English students: students think in different ways

English students can be scared of the Classical texts but like the opportunity to read them. They often, however, do not engage with the secondary literature

Classics students are prone to generalisations

Comparative Literature on the American model is a Modern Language based course, but there is space for Classics in British Comparative Literature courses

Team teaching challenging but important 
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